Appendix 2: Agency Self-Assessment tool for implementing the Ontario Adult Literacy Curriculum Framework
	1. Transition-Oriented Programming

	Description:   Agencies have policies, practices and programming that, first and foremost, support successful learner transitions.

	Not in Place
	Somewhat in Place
	Mostly in Place
	Fully in Place

	· Agency currently has little to no evidence of regular or recent communication with next step destinations. 

· There is little to no up-to-date information available on next-step requirements. 

· Documentation related to goal-setting that identifies the learner’s chosen transition destination or path is mostly missing from learner files. 

· Curriculum planning and daily program activity do not reflect, or relate clearly in some way to transition requirements. 

· Follow-up does not reveal awareness on the part of learners, of any direct link between transition success and programming in LBS/AU/AUP. 
	· Agency provides some evidence of communication with next step destinations but contact is generally sporadic and infrequent.  

· Some information is available on next-step requirements but more up-to-date information is needed. 

· Learner files give evidence of some work on goal-setting but quite a few files are incomplete, i.e. transition path is not identified.  

· Emphasis on preparing for successful transitions is not very evident in the learners’ daily activity in the program. 

· Follow-up produces evidence that a few former learners attribute transition success to what they learned in LBS/AU/AUP.  
	· Agency builds strong reciprocal connections with next step destinations.  

· Agency has a fairly good working knowledge of the requirements for successful transitions based on recent information received from next step destinations. 

· Most learner files identify the learner’s transition path based on goal-setting. 

· Program delivery demonstrates clear connections between the requirements for transition, curriculum planning and the learners’ daily activity in the program. 

· Follow-up shows that many exited learner’s link transition success to transition-oriented programming in LBS/AU/AUP.
	· Agency maintains strong working relationships with next step destinations through regular communication.  

· Learner files and other program documents demonstrate a comprehensive understanding of learner next steps based on current information, documents and communication with external agencies. 

· Curriculum planning and daily activities are clearly informed by next step requirements.  

· Follow up results reveal that most learners make the connection between LBS/AU/AUP and their transition success.


	2. Service Coordination 

	Description: Agencies enhance service coordination through effective referrals, a common understanding of assessment and shared information about programs and services. 

	Not in Place
	Somewhat in Place
	Mostly in Place
	Fully in Place

	· Referral protocols have not yet been established.  

· Key referral partners do not agree in their interpretation of assessment results. 

· EO clients and external service providers are mostly unaware of the range of available LBS, AU, and AUP programs and services. 
	· Agency has protocols in place for referrals to other LBS Program agencies but no protocols for external key stakeholders i.e. EO and community agency partners. 

· A few partnering agencies share a common understanding of assessment results, but other key stakeholders are still in the dark.

·  While partnering LBS Program agencies are quite well-informed, local EO clients and most other key stakeholders are not aware of the range of available LBS, AU and AUP programs and services. 
	· Referral protocols have been in place for  awhile for key EO and community agencies, but the stakeholder list needs to be updated and protocols could be reviewed for evaluation purposes. 

· Most stakeholders share a common understanding of assessment results with all LBS Program agencies, but a couple of key stakeholders are still in the dark.

· While most external service providers are aware of available LBS, AU and AUP programs and services, some EO clients and/or other key partners are not.
	· Referral protocols are well established for all key stakeholders including LBS/AU/AUP, other EO services and community agency partners. 

· External and internal stakeholders share a common understanding of assessment results. 

· Other EO program clients (non LBS Program) as well as other external program and service providers are kept well-informed of the full range of available LBS, AU and AUP programs and services.  


	3. Task-Based Approach 

	Description:  Agencies select instructional strategies, curriculum content and supporting resources that build learner capacity to complete tasks associated with transition goals.

	Not in Place
	Somewhat in Place
	Mostly in Place
	Fully in Place

	· Agency is not yet clear on the difference between tasks and skills or the difference between a task-based approach and a skills-based approach to training or on when each approach should be used. 

· Agency understanding of Essential Skills (ES) as they appear in tasks related to life, learning and work is quite limited and the agency is not yet clear about the relationship between ES and tasks. 

· Curriculum planning focuses almost exclusively on skills with few to no explicit connections made to tasks related to learner transition paths and/or goal requirements.  

· Learning activities are almost exclusively skills-based. 

· Instructional strategies and support materials are selected based on a skills-to-tasks methodology.
	· Agency is not yet consistent in accurately distinguishing between tasks and skills and is not confident in their understanding of the required balance of a task-based and a skills-based approach to training.  

· Some agency staff understands Essential Skills (ES) as they appear in tasks related to life, learning and work but some do not. 

· Several are not clear about the relationship between ES and tasks.  

· In most programs, curriculum planning and learning activities indicate a preference for skill-based programming but a few programs show that effort s are being made to identify tasks first and to link skills to tasks that are specifically related to learner transition path and/or goal requirements.  
	· Agency is generally quite clear about the difference between tasks and skills and demonstrates a fair understanding of the difference between task-based and skills-based program approaches and mostly uses the approaches appropriately.  

· Most agency staff understands Essential Skills (ES) as they appear in tasks related to life, learning and work but a few do not.  

· Most have a good understanding of the relationship between ES and tasks. 

· In most programs, curriculum planning, Instructional approaches and daily activities place the emphasis on tasks related to transition paths and learner goals but a few programs still resist this approach.  

· Some programs are working hard to find the appropriate balance between skills and tasks in programming for different transition paths.


	· Agency is clear about the difference between tasks and skills and the difference between a task-based and a skills-based approach and uses the approaches appropriately and consistently. 

· Agency identifies Essential Skills (ES) as they appear in tasks related to life, learning and work and knows the relationship between ES and tasks. 

· Curriculum planning, Instructional approaches and daily activities begin and end with goal-related tasks but include skills-based learning in appropriate measure as needed by the learner.  


	4.  Task-Based  Assessment

	Description:  Overall assessment strategy demonstrates agency capacity to select and use appropriate task-based and other than task-based tools and methods for initial, ongoing and exit assessments that are directly related to learner goals. 

	Not in Place
	Somewhat in Place
	Mostly in Place
	Fully in Place

	· Agency has an inadequate view of task-based assessment – i.e., does not “get” the need for task-based assessment in a task-based program delivery model.  

· Agency relies almost exclusively on skill-based assessments for all assessment purposes. 

· There is no clear relation drawn between assessment tools and methods and the learner’s stated goal.  

· Assessment results do not speak to the learner’s ability to apply learning.  

· Agency has difficulty identifying what to measure, what tools to use and what the assessment results mean.

· Agency has no assessment strategy to describe what tools are used for what purpose (initial, ongoing, exit assessment), for which transition path or under what circumstances. Assessment results do not inform the learning plan.
	· Some but not all agency programs “get” the connection between a task-based approach and task-based assessment.  

· Agency uses both skills-based and task-based assessments but somewhat indiscriminately. 

· Some programs ensure assessments are goal-related but most rely on good old stand-bys without a clear understanding of how the tool relates to the purpose.  

· A few programs are clear about what to measure, what tools to use and what the assessment results mean but others still struggle in this area. 

·  Agency has no assessment strategy but does distinguish tools to use for initial and ongoing assessment. Exit assessment is weak. Assessment results are used on the learning plan.
	· Most agency programs understand and can discuss the importance of task-based assessment in a task-based delivery model.  

· Most programs choose appropriately between task-based and skills-based assessments depending on what they want to assess and for what purpose; however, a few programs lack this level of expertise.  

· Most programs understand the need for assessment results to show the learner’s ability to apply learning. 

· Most programs track learner achievement in relation to learner goals and goal completion.  

· Agency has an assessment strategy to describe what tools are used for what purpose (initial, ongoing, exit assessment), for which transition path and under what circumstances the assessment is conducted but there is no process for assessment results to inform overall agency targets.
	· Agency understands the difference between task-based and skills-based assessment. 

· Agency chooses assessment tools and methods that are appropriate to the learners’ goals and that reveal the learner’s ability to apply learning.  

· Agency staff is clear about what they want to measure and choose assessment tools appropriate to the purpose.  

· All programs track learner achievement in relation to learner goals and goal completion. 

· Agency has an assessment strategy to describe what tools are used for what purpose (initial, ongoing, exit assessment), for which transition path and under what circumstances the assessment is conducted and there is a process used for assessment results to inform overall agency targets.


